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COURSE OF STUDY 



If very much time and toil are wasted 
in school, is it not of the utmost impor- 
tance to know the reason why? 

Reread July number of Course of Study, 
pp. 28 and 29. 

One explanation is possible: Owing to 
the fact that the pupil has never really 
studied, he is not now able to investi- 
gate, to begin the study of his own con- 
sciousness. 

On the other hand, it is more than pos- 
sible that he has studied. He is in posses- 
sion of a mass of related images in his 



own life history. Some of these images 
are distinct in themselves and strong in 
their relations to other images. He has 
made many plans in preparation for teach- 
ing, and for the making of useful articles. 
When he plans he must image; that is, 
think of the appearance of an executed 
plan. 

Note. — No class I ever had tried harder 
or with more earnest thought than does 
the present one. This review is not a criti- 
cism, but the outcome of an attempt to 
teach better. 



Pedagogy 

Bertha Payne 



The study during this month will center 
around the questions that relate to choice 
of subject-matter and materials, first for 
the children of all grades; later for the 
children of the kindergarten. We are led 
to this from a discussion of the teach- 
er's function. Furnishing conditions for 
growth involves the choice of subject- 
matter and materials, and in such selec- 
tions the teacher's great determining 
power holds sway. The questions arise, 
Does our selection always meet the chil- 
dren's interest? How shall we know be- 
forehand what ideas will be formed con- 
cerning the matter presented? 

1. Guiding Principles: 1. Experience of the 
mass of the children. 

2. Leading interests that arise from the im- 
pulses that dominate at each stage. 

3. Opportunities in the subject for (a) ex- 
pression in making, painting, or other modes ; 
(b) for investigation; (c) for experiment; (d) 
for choice or initiative in construction and ex- 
periment; (e) for co-operation. 

4. Larger or more detailed interests growing 
out of the subject. Are all subjects equal in 
affording food for expanding interests? 

II. Selection for the Kindergarten: In 
choosing subject-matter for the kindergar- 



ten we are thrown back upon our original 
problems: What are the needs of the 
children in the play period of growth? 
and how do they differ from those of the 
older children? 

1. Physical activity: Opportunities for 
vigorous action. Subject must allow fre- 
quent change of movement, and even 
vigorous action in carrying out the ideas 
aroused. Is making with the hands a 
sufficient exercise for the body for the 
youngest? The plays of house-building 
and house-furnishing with the large blocks 
require rear effort in placing and carrying. 
Can this proportion between imagery and 
execution be carried on throughout the 
year with the same opportunity for exer- 
cising the whole body? Watch groups of 
children and note the children playing 
singly; how long do they remain mentally 
busy and bodily inactive? 

2. Interest: What are the interests uni- 
versal enough to appeal to children in all 
conditions of life? The subject of home 
life covers a great variety of operations 
within the walls of the house. The garden 
furnishes a still wider range, as do also the 
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occupations or trades that contribute daily 
to furnish necessities and comforts at our 
doors. All these processes have an in- 
herent interest for little children. How 
do they show it? Will these interests be 
food enough to furnish nutrition for mind 
growth throughout an entire year? Will 
the pursuance of them give moral and 
sesthetic impulses a chance for expression? 
Will it bring the oldest and youngest into 
natural co-operation? 

Record all the plays you see of any 
children between the ages of three and 
ten years and note in each instance the 
subject, development, and manner of exe- 
cution. 

3. Differentiation of subjects: The 
point at which children begin to show their 
interests in different forms is valuable for 



the teacher's study. It is a question 
whether the larger subjects that are taken 
up in the school enter into the kindergar- 
ten, (a) Where are the beginnings of 
history, sociology, language, and domestic 
economy to be found? Have they a 
germinal phase of interest for the kinder- 
garten child? Examine recorded plays 
with these questions in mind, (b) How 
do the youngest children begin nature 
study? Meteorology? Geology? Physi- 
ology? Botany? Zoology? Physics? Is 
the beginning of interest in all these 
phases of nature shown in any character- 
istic ways? Note and record instances of 
observations and experiments made from 
their own initiative by little children. 

The subject of materials and playthings 
will be taken up in January. 



Pedagogics of Nature Study 

Wilbur S. Jackman 



Observation 

All education rests upon observation. 
Whether it is in the domain of Natural 
Science, where, obviously, all knowledge is 
gained by presentation of objects and phe- 
nomena to the senses, or in the field of 
History, where the lessons are to be inter- 
preted and applied to life in its present 
condition, observation is of fundamental 
importance. 

Observation is the mother of inference; 
given the former, and the latter is inevi- 
table. Nothing points more clearly to the 
distinct personality of each human being 
than the fact that no two persons will make 
exactly the same inference regarding an 
object which they observe in common. 
Each observes from a point of view that is 
slightly different from that occupied by the 
other and his inferences vary accordingly. 
This may lead to endless contention: but 
discussion respecting the meaning of facts 



is always healthy until those engaged re- 
fuse to repeat their observations that their 
inferences may be corrected. 

The natural test for the extent and 
correctness of an observation lies in the 
expression which the individual is able to 
give respecting it. While it is not uncom- 
mon for one to say that he sees and knows 
more than he can express, it is doubtful if 
this is ever true. The technique of expres- 
sion in all its forms is exceedingly simple. 
For instance, in expressing himself through 
a drawing, the pupil is required to do so 
by means of lines, straight and curved, 
which he can draw with little or no trouble. 
The real difficulty lies in putting the lines 
together at the proper angle and in their 
right relations. But this does not belong 
to the technique of expression; the inability 
to represent by drawi ng must be referred, 
therefore, to the fact that the image is indis- 
tinct as a result of insufficient observation. 



